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The State Board of Education's new curriculum regulations, which go imte
effect in September 1985, sre known as Chapter 5 because of their lecation in
the volume of education regulstions in the Commonwealth. They require for the
first time that in grades 9 through 12 every student sust obtain, as one of
several gradustion requirements, two units of credit in Arts and Humanities, or
both. A unit of credit represents formal, quantitative recognition by a local
school board and the Departmeant of Education that a student has satisfactorily
completed a planned course of 120 clock hours of imstruction durin. grades 9
through 12.

These new curriculum requirements now provide educators with an excelleat
opportunity to reaffirm, with increased emphasis, the value of edv :.onal
experience in the Arts and Humsnities for our students and also to v:-:im to
devise more effective and balanced programs in these sreas.

We believe that the arts ar1 humanities are closely related and, although
courses in one or the other arc. are possidble and often desirable, courses
which combine them often offer the promise of considersble impact. This is
because the arts and humanities are frequently complementary, together repre-
senting direct and reflective expressions of human experience. On balance,
they enasble students to schieve their own self-expression, and an understsnding
of a wide range of means to express and record human experience in our culture.
They constitute a kind of gramsar or structure for human thought and exp-zssion
enabling students to initiate creativity and innovation throughout 1life.
Finally, understanding the srts and humanities associates students closely with
the human enterprise, and roots them in humsn history and society, past,
present, snd future. :
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On June 16 and 17, 1984, a group of arts and humanities specislists met in
Harrisburg to develop a working paper which maps out options for implesenting
the nev Chapter 5 State Board of Education Curriculum Regulstions as they apply
to the Arts and Humanities requirement. This group recommended (1) that
linkages between Arts and Humsanities be carefully defined, (2) that pedagogical
methods be reconsidered in light of the special content derived from linking
the Arts and Humsnities, (3) that several instructional aspproaches be consid-
ered for teaching the Arts and Humanities, (4) that a variety of categories of
courses be considered to address learning in the Arts and Humanities and (5)
that implementation concerns be given special attention.

The recosmcsdations which follow are suggestions. They provide a basis
for discussion and illustrate a wide range of options. Ultimately esch school
will have to solve the problem of implesentstion for itself. It is anticipated
tha” this document will provide guidance for a creative and imaginative
process.

I. Definitions

To maiotain the integrity of both Arts and Humanities, definitions ar:
critical. The following are offered:

A. Arts Esphases
1. Arts Studies Eaphasis

These courses will typically involve the student in such activi-
ties as viewing, listening, analyzing, responding, exploring,
intellectually inquiring and valuing.

2. Arts Performance Epphasis

These courses will typically involve the student in the develop-
ment and application of skills and techniques necessary for
formal or informsl presentstion.

3. Arts Creation Emphasis *

These courses will typically involve t!: student in planning
sad/or producing original expressions or works in the arts. :

B. Humanities Emphasis

These courses embrace the following disciplines: Litersture; Lan-
guages; History; Philosophy; or asdditional courses in English and
Social Studies. Additionslly they should involve the student in
intellectual inquiry into issues and values that are uniquely human.
These courses should also address the learning objectives found in
the arts and bhumanities goal (Chspter 5 Curriculum Regulations: i
5.13, <£.5>). “
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gL €. Linksges between the Arts snd Humanities

1. A couhe in the arts has a humsnities component when works in
the arts are consid~-:d from the standpoint of philosophy,
history or values. '

2. A course in the humanities has an srts cumponent when works in

the arts are studied, performed, and/or created in oxder to
understand their concepts and principles.

II. Pedagogy

A classroom environment that reflects the spirit of the arts and humani-
ties is characterized by such learning-teaching eclements as:

A. Active student participation.

B. Thoughtful talk about the content studied.
Students and teachers would share such discussion.
Dialogue--thoughtful conversation--evident in the classroom.

Students would learn to listen, speak, read, snd write as they
participated in the dislogue with peers and teachers.

C. An attitude towsrd the conteant which is more inquisitive ("Let's
explore and find out") than didactic ("What is the correct answer to
the question?”)

D. The development of thinking.

When a student responds to a question in a small group, writes about
his/her thoughts or experiences or composes with oils or sound for
example, he/she is thinking. Thinking comes in many guises. We need
to be open to the many forms that thought takes.

E. Recognition of the importance of opinion and values along with ideas
and facts.

F. Integration of content.

For example, history helps provide a context for literature, and art
’ both reflects and shapes culture.

G. Exploration of ideas and issues with sensitivity through informed
dislogue.

Such dislogue sssumes an informed level through resding aod through
direct experiences with film, plays, sad other azt foims.




IiI. lnstructional Appreschas

Iv.

Dependent upon the resources of a school district, a variety of approaches
cets be utilized to institute the linkage between the Arts and Humsnities.

Some of these might be:
A. Team teaching offering optimal means for imstruction.
B. Team plasning for multi-disciplinary instruction.

C. Traditional classrooms orgsnization with a single staff person skilled
in both the arts and bumsnities.

D. Staff plus community resource people to sugment instruction.
Courses

Nuzerous planned courses are already in place and others may be devised.
Both old and new represent s wide range of possibilities addressing not
only the Arts/Humanities requirements of Chapter 5 but also providing the
necessary balance between the Arts and Humsnities. Some courses and
titles have been included. They are only samples. Many more could and
should be devised. Course options might include the following catcgories:

A. Existing specific courses in the named arts aress and humanities
areas.

Some representative examples follow:
1. ART I

A humanities component could be imtroduced into this studio
course by familiarizing students with s bssic contact of classi-
cism snd romsnticism of the School of Paris painting snd ab-
stract expressionism. Students might also be asked to read
statements of artists vhich reveal the influences of their times
sad culture as well as their creative process, sod begin to
consider their own work from these points of view.

2. AMERICAN CULTURAL STUDIES

An srts compoment could be introduced into this study by inter-
preting the history of social groups through their art. For
ensmple, the Puritan culture of the lste 17th century can be
seen through the style and relative sffluence of their bome
furnishings, just as the fundsmentalist groups of the Se~th and
Midwest ces be seen through’the relative simplicity of their
churches snd homes. The prevalence of style in a peried can be
illustrated, for exsmple, by the similsrity in appesrasnce in the
1930's of an serodynamically styled traisc engine and s s.ream-
lined toaster.
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3.

As part of the regular course, a unit might be added which
contracts the standard middle-~class American home with that of
several radically different societies (e.g. a collective tribal
living arrzangement in Africs or the South Ses Islands and the
extended family system of pre~Msoist Chinas). Issues in sesthet~
ics could be sddressed by considering beauty and design as they
apply to such things ass home furnishings and styles of dress.
These matters should be particularly emphasized.

LITERATURE

Literature courses conventionally combine both arts and humani~
ties, that is, a direct apprecistion of the expression in terms
of artistic principles snd a placing of this expression in the
context of the tradition of letters.

CULTURAL ANTHROPOLOGY
Students must be prepared to live in a world with a variety of

cultures aud life styles. Courses which emphasize this variety
offer vehicles for linkages between arts and humsnities.

Combination Courses

Some possible course titles follow.

1.
z.

3.

5.
6.

Music and Art in the Middle Ages and the Renaissance
Dance, Drama and Social Issues

Twentieth Century History Through Film

Spanish Language and Cultures

War and Music

Related Arts: Aserican Musicals with a Message

New courses specificslly written to address Chapter 5 regulations

Some sample courses follow:

1.

T

REVOLUTIONS IN TRE TWENTIETH CENTURY

A two-year course might be offered on the major revolutiocns of
the twentieth century in & veriety of fields, (e.g. dance, art,
music, literature, physice, psychology, technoleogy, msth, aad
politics). One of the major issues of the course would be to
bhave studensts understand what constitutes a revolution. Maxisum
use would de made of original msterials.
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2. PHILOSOPHY OF ARIS AND LIFE

An sualysis and appreciation of the sesthetic dimension of life
and artistic expression might be offered as s course. Objects
to be considered might include the fine arts, folk arts, populsr
arts, sporting eveat, coansumer products, natural pbanomena and
ideas (e.g. an elegsnt proof). Influences on aesthetic percep-
tion to be considered might include generational differerces,
sex, ethnic heritage, socio-economic class and moment in histo-
ry. How do philosophers of aesthetics deal with these
differences?

3. TELEVISION AS COMMUNICATION

This course would study the kinds of stories which television
tells, wvho tells them, how they differ from “reality,” and how
they differ from other modes of commmnication (e.g. movies,
books, and school). An appreciation and analysis of the limits-
tions and possibilities of the sight and sound of television.

4. THE HUMANITY AND AESTHETICS OF SCIENCE

This course would look at science ss & human historical proce.s
involving the consideration of many slternatives, the making «:
mistakes and the evolving of successful models. Scientific
activity can be compared to the work of artists in the develop-
meat of a new mode of expression, such as cubism. The history
of science might tske up sose pre-~Copernican models and then
move into the development of modern science from Newton through
Plank and Einstein to the development of nuclesr weapons. Here
the moral problems facing the scientist would be particularly
highlighted. The course would also consider the pure aesthetics
of scientific solutions such as the proof of the Pythagorean
equation and the proof of the theory of gravitation.

5. ARTS HISTORY IN THE MAKING

A course might be offered in which students make historical
investigations of costemporary arts phenomer. choosing a partic-

ular population form (e.g. rock music or contemporary fashion).

The course would train students to interview, examine original *
sources, weigh evidence and draw tentstive conclusions. .

6. FAME (Fame on Arts: Meaning and Expression) ’

The course is & hands-on arts centered course which is teught
through an historical ceatext. It is divided into two semes-
ters. The first focusing on the seventeenth through nineteenth &

B centuries and the second on the twentieth century exclusively. ,
Students have direct contsct with dance, music, theatre and the
visual arts. A master tescher provides the major teaching
thrust with assistance from a tesm of three artists and an
historisan. Contsct:
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Regins Gordon ,
Lower Moreland High School
555 Red Lion Road
Huntington, PA 19096

7. THE LIFE CYCLE THROUGH THE ARTS

his is a semester course that helps to make students asware of
all the arts in their lives (wmusic, art, literature), and
teaches them how to observe any work of art inteliigently and

* sensitively.. Various stages of life (sce Shakespeare's Seven
Ages of Man from "As You Like It") are examined via literatuxo,
art and music. We begin with birth announcements, music and

* songs both for and about children, and a va iety of mother-and-
child pictures and sculpture; we end our study with epitaphs,
dirges and even "artistic™ tombstones. There is much exposure
to the world's fine works in the arts. We also examine life's
different stages from a sociological and psychkological point of
view, so students can begin to understand the developmental
nature of people (themselves!) and see that reflected in the
arts. Contact:

Louise Winfield, English Teacher
Haverford High School
Delawvare County

V. Implementation

A variety of concerns arise when Arts and Rumsnities courses are consid-
ered for implementation. A number of concerns are licted below and
followed by possible actions to address those concerns.

A. Concerns

1. In implementing the regulations, schools must deal with a number
of concerns. Scheduling represents one set of challenges:

a. the demasnds of other subject areas;
b. the scheduling of team teaching;
c. the creation of program development time;
. d. devising of flexible schedules;
e. retrsining in both teaching techniques snd content; and

f. supporting isolated teachers such as the single language -
teacher in a school or a travelling srt teacher.

2. Budgeting also is a concern which must be specifically met:

F31

a. bow to find adequate funding for resource msterisls aad
trips;
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echool's overall budget; and
¢. howv to fund in-sexvics trainiag.

b. how to msintain student-tescher rstios which reflect a

3. Teas teaching often offers the challenge of effecting compati-
bility batween members of the teanm.

4. Finally, progras development requires:
8. adequate curriculus development time;

b. adequate team planning time;

¢. strict adherence to the Planned Course concept of the State
Department of Education;

d. need to overcome the isolation of teachers and their
possible overspecislization; and

e. need to bresk awvay from traditional tesching styles.
B. Actions
1. The Role of Teachers

Significant change in education can only happen if teachers are
not only motivated to make that change but also are part of the
Planning effort for that change. The particular strengths of
individual teachers sre invalusble resources yielding innumera-
ble approaches to teaching arts and humanities tailored to the
needs and charscteristics of individual schools snd communities.

2. The Role of the Schrols

Primarily it is the responsibility :{ individual schools to
implement the new programs. Many of the chsllenges listed under
section V.A. nust be met at this level. The challenges are
difficult but the rewsrds for students make the effort neces-
sary. Students might be sble to contribute a variety of
strengths to asn arts and bumsnities program. For example,
foreign exchange students within s school might provide valusble
insights through formsl snd informsl discussion of differences
snd similarities between the arts and culture of their native
society and that ¢f the United States.

3. The Role of the Districts

School districts might apply for Artists or Poets in the Schools
(Pennsylvanis. Counci{l onm the Arts) to provide supplementar;
resource personnel to work with the district's own teschers.
Another strategy would be for the Peansylvania Departsent of
Bducstion to iavite districts to spply to serve as Demonstration
Districts.
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. The Role of the Iotermediste Usits.

The Iatersediate Units can make an important conmtribution in

meeting the new requirements. They can work to ideatify and

procure funding. They can assist in establishing shared pro-

grams. They can maintain, update, and circulate 1lists of

xesources. They caa work to persuade local cultural groups to

think of schools as primary audiences. They car wvork to per-

suade parents’ groups that arts and humanities education is

worthy of support. A person in each Intermediste Unit could be

. designated to aid districts in developing progrsms in his/her

: constituent ares. That person would have knowledge of, and

credibility with, both the community and the school and would be

* vital in establishing a support network for implementation of
new programs.

5. The Role of the Pennsylvania Department of Education

The Department of Education provides leadership and resources
for planning and development. They also provide s network for
interfacing Arts asnd Humapities organizations with the schools
of Pennsylvania. In addition the, disseminate information.

6. In-service Development

Contipuing in-service development is critical to achieving
implementation. The involvement of school administrators as
well as teachers is essential. In-service tiaining must exteand
over time to assist not only with planning but also with opera-
tionsl phases of new programs. Video tspe. of classes in which
arts and humanities teaching is successfully in operation would
be useful in this process.

7. Integration of Educational Quslity Assessment (EQA) Goals into
new Arts/Humanities programs

EQA dats received to date st the Pennsylvania Department of
Education indicate primary sttention by school districts has
been given to Communication Skills and Seif-esteem (as well as
to Mathematics). Districts should consider how these goals can
be integrated into the new arts/humsnities programs.

8. High School - Institutionsl Partuerships

Coopexation between the schools and intermedisie units  and
colleges, universities, museums, libraries asnd historicsl sad
other cultural institations offer numerous mesns for implement-
ing the new requirements (e.g. curriculum design, teacher
training, enrichment). Video tsping of performsnces csn con-
tribute a lasting resource to both the high school and the
cooperating institution.
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10.

11.

12,
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Aonual Arts/Husanities Confersnce

Such a conference might assess progress in meeting the new
requirements and provide an annual source for new ideas. Such »
conference could satisfy a need to share with and learn from
fellow educators as well as to showcase achieveaents.

Materials and Resources

One-time-only performsnces might be made into permanent resourc-
es through videotaping. The Pennsylvanis Department of Educa-
tion might form a task group to investigste the poscibility of
giving supp,rt to the creation of packages cf materials to
assist Intermediste Units, districts and schools in the develop-
ment of courses implementing the new :iequiresents.

Pudlic Relations

Aay chsage in curriculum can be supported by an effective public
relatious plan both inside and outside the school. For example,
guidan- - counselors need to bc given appropriate inservice
assist e to better understand the nuances of the Arts and
Humanities mandate and parents shornld be kept informed of
changes taking place in this asrea.

Professional Organizations

Iscu*s and concerns regarding the Arts and Humanities mandate
might #=2 put on the agenda of antual meetings of those Pennsyl-
vania rofessionzl educational]l organizations which address that
sub’ec wmatter traditior.” ly fdentified ss Arts sud Humanities.
rrof:s ional organizations aight be approached with the idea of
offeri.ig wmini granits to scbuols, or teachers, interested in
developing new courses i1 vcaging dramatic, musical and dance
productions or they mfzut be able to provide trained directors.

- 1 - 16
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REGULATION CITATIONS

Cited below sre the specific regulations which directly relste to meeting
the agew Arts snd Numanities requirements for graduation.

%.3 Definitions

Arts - Visuasl Arts, Music, Dance, Theatre, Film Studies, Practical Arts
and Crafts.

Husanities - Subjects that embrace literature, languages, history, philos-
ophy, or additionsl courses in English and Social Studies.

Planned course - Instruction offered by the school entity and delivered to
the students enrolled that is based on & written plan which consists of at
lear- all the following:

(1) A list of leerning objectives expected to be achieved by
students.
(ii) Content and instructional time needed to reach learning

objectives typically consisting of 120 clock hours of
instruction, or a fraction thereof. Fractional planned
courses when offered should be in blocks of no less than 30
clock hours.

(iii) Expected levels of achievemsnt.
(iv) Procedures for evaluation.

S.4. General provisions.

(a) Gemeral policies

(1) It is the genersl policy of the Board that the curriculum of
each grade be based on the lesrning objectives designsted uader
each of the Goals of Quality Education.

(c) Secondary grades

(2) Required plasned courses for all students to be taught during
the secondary grades.

(ii) The following planned courses shsll be tsught. They may be
offered as fractionsl planned courses.

(A) Art - 2 planned courses.

(B) Music - 2 plasned courses.

(C) Home Economics - 1 planmed course.
(D) Industrial Arts - 1 plannad course.
(E) Reading - 1! plaaned course.
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(G) Eavironmentsl Education -~ 1 planned course (may be
integrated in other appropriate planned courses).

5.5. Graduation requirements

(s) In grades § through 12 evety student shall obtain at least 21 units
of credit.

Units of Credit Course Title

English

Mathematics

Science

Social Studies

Arts or Humanities or both

Health and Phyaical Educaticn

Student selects 5 additionsl courses from

among those approved for credit toward graduastion
by the school district, including approved
vocationsl education course:.

W DWW WS

5.13. Educational planning and assesssent.

(e) A separate planned course nced not be taken for every goal. Multiple -
goals may be integrated in a single planned course. Esch learning
objective cited in this section shall be included in planned courses
to be taken by all students at least once at the elementary, once at
the junior/middle, and once at the senior high school levels.

(f) The following are the Goals of Quality Education. The learning
objectives are presented as subparagraphs under the goals with which
they are typically associated. They may be linked to other appropri-
ate gosls. il

(S5) ARTS AND HUMAFITIES. Quality education shall help every studeat acquire
knowledge, sppreciation and skills in the arts and liunanities. Objectives

are:
(i) Comprehension of principles and concepts in art, music, crafts-
mansbhip, other discrete arts, and the humanities. §
(ii) Understanding of the irfluence of literature, philosophy, and g

tradition in shaping our heritage.
(iii) Development of analytic and performing skills im the arts and

humanities.

(iv) Application of objective snd aesthetic criteria to
decision-making.

(v) Participation in intellectuasl and creative experiences in the

arts and husanities.
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BUREAU OF CURRICULUM AND INSTRUCTION GUIDELINE
FOR FRACTIONAL PLANNED COURSES

Thirty clock hours is the minisum length of any plasnned course. If two
subjects such as World Cultures and Art are to be integrated in one course then
the plaaned course must reflect at least 30 clock hours in each area. Any
planned course for which one credit is to be awarded must Le 120 clock hours.
If fractional courses are to be taken sequentially and total one unit of credit
for graduation, each fractional unit must be coordinated with the other units
and articulated as such within the planned course.

It must also be noted that whomever is asssigned to instruct in either the
arts or humsnities area, he or she must be certified in those respective areas
by the Pennsylvanis Department of Education. In team teaching situations, all
members of the team are equally bound by this state certification policy. Im
situations when outside consultsnts or other teachers are used for short term
presentations certification provisions do not apply.
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COURSE TITLE: Philosophy of Arts and Life
COURSE DESCRIPTION:

An analysis and appreciation of the aesthetic dimension of life and
artistic expression. Objects to be considered aesthetically include the
fine arts, folk art, popular arts, sporting events, consumer products,
natural phenomens and ideas (e.g. sn elegant proof). Influences on
aesthetic perception might include generational differences, sex, ethnic
heritage, socio-economic class and moment in history. How do philosophers
of aesthetics deal with these lifferences?

APPLICABLE CHAPTER 5 GOALS AND OBJECTIVES
5.13 (5) ARTS AND HUMANITIRS
(iii) Development of anslytic...skills in the arts and humanities

(iv) Application of objective and aesthetic criteria to
decision~making

(v) Participation in intellectual...experiences in the arts and
humsnities

5.13 (6) ANALYTICAL THINKING
(ii) Development of logical thinking skills
5.13 (12) UNDERSTANDING OTHERS

(1) and (1i) [Knowledge of cultural snd individual similarity snd
diversity

LEARNING OBJECTIVES:
KNOWLEDGE :

A. Students learn that individuals differ in their responses to the
arts for a variety of reasons.

A. Studeats learn how to select appropriste sesthetic criteris to
be used with objects (popular music, paintings, buildings,

wearing spparel) in varying settings.
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C. i
ATTITUDE:
A. Students learn to respect the differences which come from age
and experience, ethnic heritage, and gender.
B. :
. C.
LEVELS OF ACHIEVEMENT:
* KNOWLEDGE
A. Students are able to compare the responses of their peers.
B.
C.
SKILL:
A. Students are able to apply a variety of aesthetic criteria to
their personal lives.
B.
c.
ATTITUDE:
A. Students are open to discussion with persons unlike themselves.
B.
C.
SUBJECT MATTER:
. Aesthetic Theory
Art Criticism Theory
Other
. LEARNING ACTIVITIES: .
Students mtewien; classustes and friends.
Students visit exhibitions snd sttend concerts.
g:heud:n“ discuss and write about their responses to arts experiences.
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LEARNING MATERIALS: __
Martin and Jacobus: The Humanities through the Arts |

Field trips to suseums and performances
Records, reproductions and video tapes

Other
MEANS OF EVALUATION:

Daily journals

Papers/reports ¢
Examipations

Other - .

INSTRUCTIONAL TIME:

This course is designed to be completed within the timeframe of one
semester (18 weeks) of four, 55 minute periods (60 ¢ clock hours) to
partislly meet the two, 120 clock hours planned courses in arts or humani-
ties education for graduation credit.
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